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Tecmilenio

• Private non profit 
• Born as an innovative model from 

Tecnologico de Monterrey
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Purpose in life
IMPORTANT
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Need: “to become lifelong learners ”



Our Vision statement…

We help people to define their purpose in life and 
provide them the competencies to achieve it

Formamos personas con propósito de vida y las 
competencias para alcanzarlo



What makes us different

Customized
Educational
Experience

Learning
By Doing

The Best Place
To Study And 

Prepare Yourself
To Be Happier



Institute of Wellbeing and happiness

We created the Institute 3 years ago…



Institute of Wellbeing and Happiness 
Vision
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The Institute propels wellbeing and 
happiness threw education, consulting and 
research.

Education 

We create courses 
(High school, 
Undergrad, 
Graduate) 

Certificates, 
masters 

programs. 

Organization
s 

We transform 
environments to 

drive applied 
positive studies 
in organizations

Research 

We produce 
knowledge for a 

better 
understanding of 

Wellbeing and 
Happiness 

Society 

We make a 
difference so that 
society embraces 
the promotion of 

wellbeing and 
hapinness in all 

individuals 



Wellbeing and 
Happiness 

Model

Mindfulness

Wellness

Achievement

Positivity

Engagement

Positive Relationships

Meaning

Character Strengths

Well-being’s Ecosystem



Training in positive studies

Positive Psychology 

Teachers Tecmilenio 185 
Staff Tecmilenio  1253 
Teachers Tec de Monterrey 
250

Positive Organizations 

  
TeachersTecmilenio  31 
Leaders Tecmilenio  34 

Trainning 2016
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Research to evaluate wellbeing of students, staff, teachers 
and its relation with our ecosystem of wellbeing and 

happiness.
Investigación 

Científica

ESTUDIANTES COLABORADORES MAESTROS

Estudio!longitudinal!del!bienestar!!!
Bienestar!(PERMA)!vs.!NPS!!!

Evaluación!de!materias!y!
prácticas!positivas

- Preparatoria
- Profesional
- Certificados!externos

Evaluación!de!capacitaciones

- Fundamentos!en!Psicología!
Positiva

- Prepa!TEC!(120!colaboradores)



AD 13 (8,583 estudiantes)  
- Bienestar (PERMA y PHI) 
- Encuesta de satisfacción 

EM 14 (2,639 estudiantes) 
- Bienestar (PERMA y PHI) 
- Encuesta de satisfacción 

AD 14 (17,193 estudiantes) 
- Bienestar (PERMA y PHI) 
- Encuesta de satisfacción 

EM 14  
(1,169 colaboradores) 
- Bienestar (PERMA y PHI) 
- Clima laboral (ECO)

AD 14  
(1,188 colaboradores) 
- Bienestar (PERMA y PHI) 
- Clima laboral (ECO)

EM 13 
BIARE  

EM 15 (23,749 estudiantes) 
- Bienestar (PERMA y PHI) 
- Encuesta de satisfacción 

EM 14  
(1,614 maestros) 
- Bienestar (PERMA y PHI) 
- Clima laboral (ECO)

AD 14  
(2,836 maestros) 
- Bienestar (PERMA y PHI) 
- Clima laboral (ECO)

AD 15 (23,723 estudiantes) 
- Bienestar (PERMA, PHI, 

PANAS, SWLS, 
Mentalidad 
crecimiento, SF12, ) 

- Encuesta de 
satisfacción 

Since 2013 we have been measuring wellbeing in the 
community.



Población Binestar (PHI) 
Punt. Máxima = 10

D.T.

Tecmilenio 8.45 1.02
México 7.91 1.80
USA 6.93 1.95
España 6.92 1.71
Alemania 6.55 2.00

- 43% of our campus had a significant increment of the 
wellbeing of our students during 2015, in the PERMA 
scale. 

- Most recent finding: PERMA is a predictor of NPS.  

- We are making our own instrument for measuring 
happiness and wellbeing.  

Well being



Educational environments as positive institutions: Measuring 
well-being in faculty, school leaders and personal staff. 

Héctor Escamilla1, Covadonga Chaves1, & Marco Victoria1 
1 Tecmilenio University (México)

 Faculty and school leaders’ well-being has 
been a longstanding topic of interest. However, 
research has primarily focused on problems faced by 
employees, more so than it has focused on employee 
strengths and well-being (Hoy & Tarter, 2011). 
Fostering the workplace well-being of university 
leaders and faculty is an integral component of the 
whole-school approach to positive education (White & 
Waters, 2014).  

The benefits of focusing on the positive resources and 
practices in organizations has been widely supported 
by the scientific literature (Bockerman & Ilmakunnas, 
2012; Wright & Cropanzano, 2004; Salanova et al, 
2005). However, most universities do not systematically 
facilitate holistic initiatives to promote well-being in 
their faculty and staff.  

Tecmilenio University, with approximately 43,000 
students 1,500 university leaders and 4,500 faculty, has 
adopted an institution-wide approach which embeds 
the principles of positive organizational psychology. 
The university apply a multidimensional model of well-
being and happiness to guide the promotion of well-
being at the entire university. In order to analyze the 
effects of the implementation of this model in faculty 
and university leaders, Tecmilenio University 
incorporated some general well-being indicators as a 
part of its annual work environment assessment.

This study aims to present a snapshot of the well-
being in faculty and university leaders and its relationship with 

other work-related variables.

Results

-This study is a snapshot of faculty and 
university leaders’ well-being. Gender and age 
are important variables to consider when 
assessing well-being in faculty and university 
leaders. 

-These findings shed light on the cross-
sectional relations between well-being and job 
satisfaction dimensions.  

-This study highlights the importance of 
expanding the focus beyond performance 
results to also incorporate multidimensional 
well-being indicators and promotes the 
incorporation of staff perspectives in this well-
being assessment.  

-These assessments can help university leaders 
understand and improve staff well-being and 
may help design better positive practices for 
all the main participants in the education 
system. 

-Moreover, this study showed that job 
satisfaction and subjective well-being are 
d i f fe rent cons t ruc t s tha t shou ld be 
independently assessed (Wright et al., 2007).

Contact: Covadonga Chaves  
covadonga.chaves@tecmilenio.mx 

www.tecmilenio.mx 
http://cienciasdelafelicidad.mx/

•Bockerman, P., & Ilmakunnas, P. (2012). The job satisfaction-productivity nexus: A study 
using matched survey and register data. Industrial and Labor Relations Review, 65, 244-262. 
•Hervás, G & Vázquez, C. (2013). Construction and validation of a measure of integrative 
well-being in seven languages: The Pemberton Happiness Index. Health & Quality of Life 
Outcomes, 11,66. 
• Hoy, W. K., & Tarter, C. J. (2011). Positive psychology and educational administration: An 
optimistic research agenda. Educational Administration Quarterly, 47, 427-445. 
•Kern, M. L., Waters, L. E., Adler, A. & White, M.A. (2014). Assessing employee well-being 
in schools using a multifaceted approach: Associations with physical health, life 
satisfaction, and professional thriving Psychology, 5, 500-513. 
• Salanova, M., Agut, S., & Peiró, J. (2005). Linking organizational resources and work 
engagement to employee performance and customer loyalty: The mediation of service 
climate. Journal of Applied Psychology, 90, 1217-1227. 
•White, M. & Waters, L. (2014). A case study of ‘The Good School:’ Examples of the use of 
Peterson’s strengths-based approach with students. The Journal of Positive Psychology, 10, 
69-76. 
•Wright, T. A., & Cropanzano, R. (2004). The role of psychological well-being in job 
performance: A fresh look at an age-old quest. Organizational Dynamics, 33, 338-351.  
•Wright, T.A., Cropanzano, R., & Bonett, D.G. (2007). The moderating role of employee 
positive well being on the relation between job satisfaction and job performance. Journal 
of Occupational Health Psychology, 12, 93-104.

Participants: 

1,614 faculties and 1,151 university leaders participated in this 
study. With regard to faculty, 894 participants were females 
(56.0%). 60% of the sample are under 40 years old. With regard 
to university leaders, 726 participants were females (63.1%). 
80% of the sample are under 40 years old. 

Methods

ConclusionsIntroduction 

Objective
References

Mean (Standard Deviation), t / F value, Probability, and Bivariate 
correlations among sociodemographic variables and general well-being.

Measures:  

•  Pemberton Happiness Index (PHI) – Hervás & Vázquez (2013). It includes 
11 items related to different domains of remembered well-being (general, hedonic, 
eudaimonic, and social well-being) and 10 items related to experienced well-being. 

•PERMA scale – Kern et al. (2015). This 23-item, scale based on Seligman’s 
PERMA model, also assess negative emotions, perceived health and happiness. 

•Job satisfaction (KENEXA index). This scale assesses 26 dimensions related to 
job satisfaction (e.g., engagement, work-life balance, communication, performance 
evaluation, teamwork). Opinion items were rated using a 5-point Likert-like scale. 

University leaders 
 PERMA PHI HEALTH N 
Age .09** .06* .07* -.13*** 

 

1

2

 School leaders   
 Male Female T p 
PHI 8.80 (1.01) 8.80 (1.12) .049 .96 
PERMA 8.69 (.97) 8.77 (1.05) -1.29 .20 
HEALTH 8.41 (1.57) 8.10 (1.70) 3.00 .003 
N 3.93 (2.29) 3.89 (2.17) .28 .78 
LONELINESS 3.22 (3.33) 2.77 (3.10) 2.29 .02 

 

 1 2 3 4 5 6 7 8 9 10 11 
        PERMA .53** .42* .57*** .40* .49** .53** .41* .40* .40* .50** .38* 

 

Methods

Note. (1) Compensation & benefits, (2) employee engagement, (3) 
growth & development, (4) job performance, (5) diversity, (6) 
performance evaluation, (7) involvement and belonging, (8) 
recognition, (9) job satisfaction, (10) safety, (11) teamwork. Product 
quality, work/life balance, corporate social responsibility, 
communication, manager effectiveness, ethics, innovation, integrity, 
change management, customer service, values, vision and global view 
did not show a relationship with general well-being (all p > .05). 

 Teachers   
 Male Female t p 
PHI 8.90 (.95) 8.91 (1.15) -.12 .91 
PERMA 8.81 (.97) 8.94 (.91) -2.81 .005 
HEALTH 8.53 (1.43) 8.47 (1.53) .74 .46 
N 3.35 (2.20) 3.49 (2.15) -1.26 .21 
LONELINESS 2.75 (3.15) 2.66 (3.17) .57 .57 

 

Faculty 
 PERMA PHI HEALTH N 
Age .11*** .08** .11*** -.12*** 

 

Bivariate correlations among general well-being (PERMA) and job satisfaction 
dimensions.



Measuring multidimensional well-being in university students

Covadonga Chaves1, Luis Antonio Gutiérrez1, & Jean Guerrero1 
1 Tecmilenio University (México)

 The university is a fertile setting for students 
to grow intellectually, socially and emotionally. However, 
most universities do not systematically facilitate holistic 
initiatives to promote well-being in their students and 
staff. Positive psychology is starting to be more present in 
educational environments where well-being is addressed 
throughout the whole institution (White & Waters, 2014). 
The benefits of incorporating positive education practices 
in classrooms are widely supported by the scientific 
literature (Seligman et al, 2009; Duckworth et al, 2009; 
Dweck, 2006). 

Tecmilenio University, with approximately 43,000 students, 
has adopted a university-wide approach which embeds the 
principles of positive psychology into pedagogy and school 
culture through its 30 campuses. In order to analyze the 
effects of this model on students’ well-being, Tecmilenio 
University incorporated a measure of well-being as a part 
of its biannual satisfaction survey.

The aim of this study is to present a snapshot of 
student well-being and its relationship with other school-related 

variables.

Results

- This study is a snapshot of student well-being. 
Gender, age and academic level are important 
variables to consider when assessing well-
being in students. 

- These findings shed light on the cross-
sectional relations between happiness and 
school indicators, such as GPA, classroom 
environment or satisfaction with the teacher.  

- Moreover, a positive classroom environment 
might be a crucial variable in promoting the 
university.  

-  This study highlights the importance of 
expanding the focus beyond academic results 
to also incorporate multidimensional well-being 
indicators in higher education. 

Contact: Covadonga Chaves  
covadonga.chaves@tecmilenio.mx 

www.tecmilenio.mx 
http://cienciasdelafelicidad.mx/

• Duckworth, A. L., Peterson, C., Matthews, M. D., & 
Kelly, D. R. (2007). Grit: Perseverance and passion for 
long-term goals. Journal of Personality and Social 
Psychology, 92, 1087-1101. 
• Dweck, C. S. (2006). Mindset: The new psychology of 
success. New York: Random House. 
• Hervás, G & Vázquez, C. (2013). Construction and 
validation of a measure of integrative well-being in 
seven languages: The Pemberton Happiness Index. 
Health & Quality of Life Outcomes, 11,66. 
• Keiningham, T. L., Cooil, B., Andreassen, T. W. & 
Aksoy, L. (2007). A Longitudinal Examination of Net 
Promoter and Firm Revenue Growth. Journal of 
Marketing, 71, (3), 39-51. 
• Kern, M. L., Waters, L. E., Adler, A. & White, M.A. 
(2015). A multidimensional approach to measuring well-
being in students: Application of the PERMA framework. 
The Journal of Positive Psychology, 10(3), 262-271. Doi: 
10.1080/17439760.2014.936962. 
• Seligman, M. E. P., Ernst, R. M., Gillham, J., Reivich, 
K., & Linkins, M. (2009). Positive education: Positive 
psychology and classroom interventions. Oxford Review 
of Education, 35, 293–311. 
•White, M. & Waters, L. (2014). A case study of ‘The 
Good School:’ Examples of the use of Peterson’s 
strengths-based approach with students. The Journal of 
Positive Psychology, 10, 69-76.

Participants: 

8,583 students participated in this study. 4,240 participants 
were males (49.4%). The sample ranged from 14 to 68 years of 
age (mean = 19.29 years, SD = 5.96 years). 59.7% were high 
school students, 31.2 % were undergraduate students and 9.1% 
were graduate students. 

Methods

Conclusions
Introduction 

Objective

Measures:  

•  Pemberton Happiness Index (PHI) – Hervás & Vázquez 
(2013). An integrative measure of well-being which includes 
11 items related to different domains of remembered well-
being (general, hedonic, eudaimonic, and social well-being) 
and 10 items related to experienced well-being. 

•PERMA scale – Kern et al. (2015). Based on Seligman’s PERMA 
model, this scale assess well-being from a multidimensional 
perspective. This 23-item scale also assess negative emotions, 
perceived health and happiness.

References

Mean (Standard Deviation), t / F value, Probability, eta partial squared (ηp2) and 
Bivariate correlations among sociodemographic variables and general well-being.

Measures:  

•Classroom Environment Scale. 1-item scale: “In general, we live a 
positive environment in our classroom”. It was answered on a 10-
point Likert scale ranging from 0 = “Strongly disagree” to 10 = 
“Strongly agree”.  

•Satisfaction with the teacher. 1-item scale: “General satisfaction 
with your teacher”. It was answered on a 10-point Likert scale 
ranging from 0 = “Very dissatisfied” to 10 = “Very satisfied”.  

•Net Promoter Score (NPS) - Keiningham, Cooil, Andreassen, & Aksoy 
(2007). This is a customer loyalty metric which is based on a direct 
question: “How likely is it that you would recommend Tecmilenio 
University to a friend?”. The scoring for this answer is ranged from 0 
to 10.

 PERMA PHI HEALTH N 
Age .07*** .11*** -.01 -.17*** 

 

- Women showed lower levels of 
PERMA. 

-  Age was positively related to 
PHI (all hedonic and 
eudaimonic dimensions), to 
PERMA (positive emotions, 
positive relationships, 
meaning and achievement) 
and negatively related to 
negative emotions. 

- Graduate students showed 
higher levels of both PHI and 
PERMA. 

Using a one-step simultaneous entry logistic regression 
analysis, happier students, compared to less happy 

students, were more likely to have higher GPA (β = .49***, p 
=. 006) and have greater physical health (β = .59***, p < .

001). 

1

2

3

 Gender   
 Male Female t p 
PHI 8.65 (1.14) 8.62 (1.14) 1.16 .24 
PERMA 8.58 (1.12) 8.46 (1.20) 4.77 .000 

 

Academic level  
 High 

school 
Under 

graduate 
Graduate F p ηp

2 

PHI 8.39 
(1.25) 

8.67 
(1.03) 

8.80 
(.91) 

77.35 .000 .02 

PERMA 8.55 
(1.22) 

8.73 
(1.07) 

8.82 
(.91) 

33.49 .000 .01 

 

 M SD PHI PERMA Satisfaction 
with the teacher 

NPS 

Classroom 
environment 

8.99 .27 .51** .60*** .57*** .74*** 

 

Methods



Defining purpose in life at university

Covadonga Chaves1, Susana Lazo1, & Luis A. Gutiérrez1 
1 Tecmilenio University (México)

 While at university, students make important 
decisions about their future lives and careers.  Thus, 
university may play an important role in helping them 
make these decisions based on their own values and 
purpose in life. The purpose in life is an important source 
of achievement motivation (Damon, 2009), is related to 
well-being and major indicators of thriving during youth 
and beyond (Bundick et al., 2010) and helps prevent 
psychological problems (Wood & Tarrier, 2010).  

 Tecmilenio University, with approximately 
43,000 students, has adopted a university-wide approach 
which embeds the principles of positive psychology into 
pedagogy and school culture through its 30 campuses. The 
vision of Tecmilenio University is defined as “preparing 
people with purpose in life and the competencies to 
achieve it”. In order to fulfill this vision, first year 
students participated in a positive practice called 
Tecmilenio Challenge. This practice aims to help students 
define their purpose in life during their first year at 
university. 

The aim of this study is to analyze the effects of a 
positive practice on well-being variables, such as purpose in 

life, positive emotions and general well-being.  

Results

-This practice aimed to provide students a 
transformative experience that encourages 
them to discover different life pathways that 
connect to their interests and core values, and 
help them develop the skills and mindset 
necessary to pursue future careers.  

-Interviews about purpose in life illustrate a 
useful tool to help students define their own 
purpose.  

-It is important to study the optimal conditions 
under which positive activities increase well-
being dimensions (Lyubomirsky & Layous, 
2013). These findings shed light on the 
variables that may have an important 
moderating effect on the efficacy of this 
intervention. Features of the activity (i.e., 
mentor support) and features of the person 
(i.e., initial motivation) showed a relationship 
with the positive changes in purpose in life. 

-This study highlights the importance of 
incorporating this kind of positive interventions 
at university. Since students make important 
future decisions during these years, these 
positive interventions may empower them to 
learn more about themselves and different life 
pathways. 

Contact: Covadonga Chaves  
covadonga.chaves@tecmilenio.mx 

www.tecmilenio.mx 
http://cienciasdelafelicidad.mx/

• Damon, W. (2009). The why question: Teachers can instill a sense of 
purpose. Education Next, 9(3), 84. 
•Diaz, D., Rodriguez-Carvajal, R., Blanco, A., Moreno-Jimenez, B., 
Gallardo, I., Valle, C., & Van Dierendonck, D. (2006). Spanish 
adaptation of the Psychological Well-Being Scales (PWBS). Psicothema, 
18(3), 572–577. 
•Bundick, M.J., Yeager, D.Y., King, P., & Damon, W. (2010). Thriving 
across the life span. In W.F. Overton, & R.M. Lerner (Eds.), Handbook 
of lifespan human development. New York: Wiley. 
• Lyubomirsky, S., & Layous, K. (2013). How do simple positive 
activities increase well-being? Current Directions in Psychological 
Science, 22, 57-62. 
•Ryff, C. D. (1989). Happiness is everything, or is it? Explorations on 
the meaning of psychological well-being. Journal of Personality and 
Social Psychology, 57(6), 1069-1081.  
•Watson, D., Clark, L. A., & Tellegen, A. (1988). Development and 
validation of brief measures of positive and negative affect: The PANAS 
scales. Journal of Personality and Social Psychology, 54, 1063-1070.  
•Wood, A. M., & Tarrier, N. (2010). Positive clinical psychology: A new 
vision and strategy for integrated research and practice. Clinical 
Psychology Review, 30(7), 819-829.  

Participants: 
2,554 first year university students participated in a program 
called “Tecmilenio challenge”. 1,275 participants were males 
(49.9%). The mean age was 18 years old (SD = 2.3). 

Methods

ConclusionsIntroduction 

Objective

Procedure 

References

Measures:  

After this activity, students completed some measures: 

•Ryff's Purpose in Life subscale -  Ryff, 1989. We used the 5-item 
subscale validated for the Spanish version (Diaz et al., 2006). To 
identify perceived changes, participants rated each item on a scale 
from 1 (much less now) to 5 (much more now). These procedure 
allows to identify positive changes, negative changes or no change. 

• Positive and Negative Affect Schedule (PANAS; Watson, Clark, & 
Tellegen, 1988). The PANAS consists of 10 items for positive affect 
(e.g. inspired, attentive) and 10 negative affect (e.g. scared, 
hostile). Items asked in which extent they felt these emotions during 
the activity. 

Having greater initial interest in the activity, experiencing higher levels of 
positive emotions and lower levels of negative emotions during the activity 
and having greater mentor support was related to higher scores on purpose 

of life after the intervention.

Methods

PRE INTERVIEW 

•Students 
selected an 
admired or 
inspiring person 

INTERVIEW 

•Through a 
semi-structured 
interview, 

POST INTERVIEW 

• Students made 
a video 

Purpose in life 
Ryff’s subscale*

Positive 
change

Negative 
change

No change

I enjoy making plans for the future and 
working to make them a reality.

72% 5% 23% 

I am an active person in carrying out the 
plans I set for myself. 

71% 4% 25%

I tend to focus on the present, because the 
future always brings me problems. 

74% 4.5% 21.5%

I used to set goals for myself, but that now 
seems a waste of time. 

72% 5% 23%

I don't have a good sense of what it is that I 
am trying to accomplish in my life. 

72% 4% 24%

0.0

13.0

26.0

Emociones positivast(2174) = 64.60, p <.001

   Positive emotions  Negative 
emotions

Positive & Negative Emotions 
during Tecmilenio Challenge

87.4% of the students reported at least one positive 
change in their definition of purpose in life after the 

intervention. 

2

1

 Positive changes 
in purpose in life 

Initial interest .42*** 
Positive 
emotions during 
the activity 

.60*** 

Negative 
emotions during 
the activity 

-.13*** 

Mentor support 
during activity 

.28*** 

 

3

* These are the original items from Ryff’s scale. We used the Spanish adaptation. 

Bivariate correlations among 
purpose in life and features of the 

activity and activity-person fit



Masters in Positive Leadership
We started in January 2016 
Opening professor: James Pawelsky 
32 students



Ahead in our masters



Planning change

• Visión 
• Diferenciadores 
• Estrategias 
• Iniciativas 

estratégicas

• Valores 
• Transformación 

cultural• Organización 
basada en  
procesos, 
orientada a 
los públicos 
que servimos

CULTURE ALIGNMENT

60%30%

10%

ORGANISATIONAL ALIGNMENT

VISION ALIGNMENT
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Tecmilenio Summit
Appreciative Inquiry Summit 

June 27th and 28th 

Conducter: David Cooperrider 



International Forum of Happiness and 
Wellbeing





IV forum…

• 5 - 6 de octubre 2016 
• Monterrey 
• Invitados confirmados: 

– Kim Cameron 
– Santiago Vázquez 
– Lea Waters



Instituto de ciencias de la felicidad
Board

Teachers

Employees

Community

Students

Enrique Tamés 
Executive Director

Tal Ben Shahar 
President

James Pawelski 
U. Pennsylvania

Martin Seligman 
U. Pennsylvania

Enrique Zambrano 
Metalsa

Kim Cameron 
U. Michigan

Mihaly Csikszentmihaly 
U. Claremont

Eduardo Sojo 
INEGI

Salvador Alva 
Sistema Tecnológico

Héctor Escamilla 
Tecmilenio

Gerardo Leyva (INEGI) 
INEGI

Sonja Lyubomirsky 
U. California


